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4
PARENTS’ PREFERENCE FOR MEDIUM OF 

INSTRUCTION AND SOCIAL INTERACTION OF 
THEIR CHILDREN IN IBADAN NORTH LOCAL

GOVERNMENT
M.D. Amosun & Joseph Adeogun Oluwole

Introduction
It is widely known that early childhood education is indispensable in the 
life of a child. The reason is that it lays the foundation for the child in 
order to develop his/her potentials that are necessary for the growth and 
development of a nation. It is provided for children whose ages are within 
0-8 years. This is a period that’s crucial to an individual’s intellectual, 
emotional, social and physical development. It is a level at which the 
mother tongue will make a significant impression in the life of the young 
ones. Perhaps this is the more reason why series of International 
conferences and conventions which include the 1990 convention on the 
Right of the Child, World conference on Education For All (EFA) in 
Jomtien in 1990, EFA Summit in New Delhi in 1993, and OAU 
International Conference on Assistance to African Children, harped on the 
importance of mother tongue in the early years. Also, UNESCO in 1999 
declared February 21-22 of every year as International Mother Tongue 
Day.

The reason for the above is not unconnected with the indispensability 
of language in teaching and learning processes especially in the early 
years. Also in Nigeria, the National Policy on Education clearly 
recognizes and portrays the importance and roles of indigenous and 
second languages in the educational sector. The policy document states 
that medium of instruction shall be the language of the immediate 
environment for the first three years. During this period, English shall be 
taught as a subject. From the fourth year, English shall progressively be 
used as a medium of instruction and the language of immediate 
environment and French shall be taught as subjects (FRN 2007).

Thus, teachers and parents are important to the implementation of the 
policy on medium of instruction both at home and school, most especially 
the parents. This is because the first contact the child makes with language 
is through the immediate family. Every child learns a first language
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50 M.D. Amo sun & Joseph Adeogun Oluwole

successfully in a matter of a few years without the need for formal lessons. 
The period of language acquisition is of great significance to the child, the 
surrounding adults, the entire community and the world at large. It is a 
period the child forms a worldview and prepares for future learning. Much 
of what he/she would be in future is shaped at this stage, and by the time 
he/she gets to school, he already thinks in the language he/she has 
acquired (Olajide 2007). If the child is allowed to interact in the language 
he brings from home, it would go a long way to help the child. However, 
experience has shown that the contrary is the case. This is because most 
educators including parents often want their children to speak English 
language.

English language is an official language inherited from the colonial 
administration in our educational system and institutions, and more than 
90% of our literary work is written in the language. It is the language 
mostly used in the media houses, law courts, houses of assembly, 
government offices, and so on. English Language was politically imposed 
as the medium of communication for official purposes and it is accorded a 
privileged position in the media, determining the social importance of an 
individual in the society, and also in education. It is the language of 
prestige, employment, commerce, trade, sciences and technology and a 
means of national and international communication (Oderinde 2007). 
Perhaps the enormity of what it takes to develop our indigenous languages 
to replace English language in these functions mentioned above are the 
reasons for the ambivalent attitude towards the use of English Language in 
Nigeria and especially in our homes and schools in spite of its usefulness 
in teaching and learning in lower primary schools (Ndama 2008). This 
trend, the researchers contend is capable of maiming children’s holistic 
development when they are exposed to and taught so early in a language 
with which they are not familiar.

Statement of the Problem
In the times in which we are now living, adoption of English language a: 
home, media, and school language, and language of governance has 
assumed a dimension in which majority of children and young Nigeria 
citizens have totally disregarded their cultural values such that they no 
longer speak their mother tongues. Thus, effective learning and holistic 
development of learners have become a mirage. Literature has shown that 
education stakeholders including parents have been implicated in this 
regard. Thus this paper investigated parents’ preference for medium of 
instruction and social interaction in Ibadan North local government, Oyo 
State.
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Research Questions
(1) What language(s) do parents prefer their children to use while 

interacting with people in different places?
(2) What are the reasons for the preferred language in each occasion 

of use?
(3) What are the parents’ perspectives on the use of mother tongue in 

educating their children?

Methodology
The study adopted descriptive survey research design. The sample for this 
study comprised one hundred (100) parents selected purposively from 
Ibadan North Local Government Area of Oyo State, Nigeria. However, 
only ninety seven returned forms were used for the data analysis. The 
primary instrument used for this study was a questionnaire for parents. It 
was used to extract information about the parents’ personal data and their 
language choice in given situations. The questionnaire is divided into three 
(3) major sections. The first which is Section A solicited background 
information about the subjects, such as personal data, which include sex, 
age, level of education, among others. Section B comprised the choice of 
language(s) the respondents prefer to use in various settings and situations; 
these include, the first language of the respondents, other language(s) 
spoken by the respondents apart from the mother tongue, the language 
spoken by the respondents at home and at different places and occasions. 
Section C, solicited information on the respondents’ awareness of the 
provisions of the national language policy and National Policy on 
Education. The questionnaire was designed by the researchers. The 
instrument was given to experts in the Department of Teacher Education, 
University of Ibadan, for comments and suggestions. The comments were 
used to review the instrument. The instrument was field tested by using 
test-retest method and reliability score was .80. It was later administered 
on the respondents. The data collected were analysed using frequency 
counts and percentage.IB
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52 M.D. Amosun & Joseph Adeogun Oluwole

Results

Table 1: Socio Demographic Characteristics

Frequency Percentage
Gender
Male 36 37.1
Female 61 62.9
Relationship with the child
Father 31 32
Mother 48 50
Guardian 9 9
Others 9 9
Native language of the parents
Yoruba 86 89
Igbo 6 6
Hausa 2 2
Others 3 3

A total of ninety seven respondents were considered in this study with 
62.9% (61/97) female and 37.1% as male. For the distribution of 
respondents by their relationship with their children, it can be generally 
observed that majority of the respondents, 50% (48/97) are mothers; 
followed by the 32% (31/97) respondents who are fathers; 9% (9/97) 
respondents had other relationships with their children; while 9% (9/97) of 
the respondents are guardians. Figure 1 is the chart showing the 
distributions of the respondents by their relationships with their children.

9 9

FATHER MOTHER GUARDIAN OTHERS

Fig. 1: Relationship with child.
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For the distribution of respondents by their professions, it can be generally 
observed that majority of the respondents, 34% (33/97) are self-employed; 
followed by the 33% (32/97) respondents who are civil servants; teachers 
have 23% (22/97); while 10% (10/97) of the respondents are into other 
forms of profession. Figure 2 is the chart showing the distributions of the 
respondents by their professions.

For the distribution of respondents by their level of educational 
qualification, it can be generally observed that, majority of the 
respondents, 68% (66/97) have had their B.SC, B.A, B.ED; followed by 
the 10.3% (10/97) respondents who had FIND; 7.2% (7/97) respondents 
had OND; 4.1% (4/97) respondents had SSC; 3.1% (3/97) respondents had 
Diploma; while 7.2% (/97) had obtained Primary School Leaving 
Certificate and other qualifications. From the table 1, it can be generally 
observed that, majority of the respondents, 89% (86/97) are Yoruba, 
followed by 6% (6/97) who are Igbo, 3% (3/97) are from other tribes, 
while 2% (2/97) are Hausa.

Research Questions One: What language(s) do parents prefer their 
children to use while interacting with people in different places?
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54 M.D. Amosun & Joseph Adeogun Oluwole

Table 2: Language Preference of Respondents

Yoruba Igbo Hausa English Others

What language do you 
encourage your child/children to 
speak at home most of the time?

27
(27.8)

4
(4.1)

3
(3.1)

59
(60.8)

4
(4.1)

What language is mostly used 33 2 8 49 3
at home? (34.7) (2.1) (8.4) (51.6) (3.2)
What language do you like to be 9 1 1 83 2
used in educating your child at 
the primary level?

(9.4) (1.0) (1.0) (86.5) (2.1)

What native language (mother 75 6 2 5
tongue) do you prefer to be used 
alongside English?
What language(s) do you prefer 
your children to use for official 
businesses?

(85.2) (6.8) (2.3)

81

(81.0)

(5.7)

What language(s) do you prefer 10 2 4 75 2
your children to use at
(i) play? (ii) Social gatherings?
(iii) Market places/shopping?

(10.8) (2.2) (4.3) (80.6) (2.2)

What language(s) do you prefer 9 1 2 75 6
your children to use while
(i) interacting with people of 
same ethnic group?
(ii) Interacting with people of

(9.7) (1.1) (2.2) (80.6) (6.5)

different ethnic groups?
What language(s) do you prefer 15 4 70 5
your children to use in church/ 
mosque/places of worship?

(16.0) (4.3) (74.5) (5.3)

For the distribution of respondents by what language they will 
encourage their children to speak at home most of the time, it can be 
generally observed that, majority of the respondents, 60.8% (59/97) prefer 
English; followed by the 27.8% (27/97) respondents who prefer Yoruba; 
4.1% (4/97) respondents prefer Igbo to any other language; while 3.1% 
(3/97) of the respondents prefer Hausa.

For the distribution of respondents by the language they mostly use at 
home, it can be generally observed that, majority of the respondents, 
51.6% (49/95) picked English; followed by the 34.7% (33/95) respondents 
who picked Yoruba; 8.4% (8/95) respondents picked Hausa; 3.2% (3/95) 
picked other types of language; while 2.1% (2/95) of the respondents 
picked Igbo.
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For the distribution of respondents by what language they will prefer 
to be used in educating their children at the primary level, it can be 
generally observed that majority of the respondents, 86.5% (83/96) 
respondents prefer English language; followed by the 9.4% (9/96) 
respondents who prefer Yoruba language; 1.0% (1/96) respondents prefer 
Igbo and Hausa languages respectively; while 2.1% (2/96) of the 
respondents prefer other languages. Figure 3 is the bar chart showing the 
distributions of the respondents by their language preference on their 
children’s primary education.

100.0

90.0

80.0

70.0
<D
<50 60.0re
I  50.0 
<_•
v  40.0Q_

30.0

20.0

10.0

0.0

9.4

YORUBA IGBO

Fig. 3: What language do you like to be used in educating your child at the primary 
level?

For the distribution of respondents on what native language (mother 
tongue) is preferred to be used alongside English language, it is generally 
observed that, 85.2% (75/88) of respondents prefer Yoruba; followed by 
6.8% (6/88) respondents who prefer Igbo; 5.7% (5/88) respondents prefer 
other languages, while 2.3% (2/88) respondents prefer Hausa.

From table 2, only 83.5% (81/97) respondents indicated their 
preference of the language they would want their children to use for 
official business, while the others did not indicate any language.

For the distribution of respondents by the language they would prefer 
their children to use at playgrounds, social gatherings and market places/ 
shopping malls, it can be generally observed that, majority of the 
respondents, 80.6% (75/93) prefer English language; followed by the 
10.8% (10/93) respondents who prefer Yoruba language; 4.3% (4/93) 
respondents prefer Hausa language; while 2.2% (2/93) of the respondents 
prefer Igbo and other languages respectively. Figure 4 is the chart showing 
the distributions of the respondents by language preference to use in 
playground, social gatherings and market places/shopping malls.
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56 M.D. Amo sun & Joseph Adeogun Oluwole

Fig. 4: What language(s) do you prefer your children to use at (i) Play? (ii) Social 
gatherings? (iii) Market places/shopping?

For the distribution of respondents by the language they would prefer their 
children to use while interacting with people from the same ethnic group 
and people from different ethnic groups, it can be generally observed that, 
majority of the respondents, 80.6% (75/93) prefer English language; 
followed by the 9.7% (9/93) respondents who prefer Yoruba language; 
6.5% (6/93) respondents prefer other languages; 2.2% (2/93) of the 
respondents prefer Hausa language; while 1.1% (1/93) respondents prefer 
Igbo language. Figure 5 is the chart showing the distributions of the 
respondents by the language they would prefer their children to use while 
interacting with people from same ethnic group and people from different 
ethnic groups.

<vo _

100.0
90.0
80.0
70.0
60.0
50.0 
•40.0
30.0
20.0
10.0

0 .0

80.6

Fig. 5: What language(s) do you prefer your children to use while (i) Interacting with 
people of same ethnic group? (ii) Interacting with people of different ethnic groups?

For the distribution of respondents by the language they would prefer their 
children to use in church, mosque and any other place of worship, it can be 
generally observed that, majority of the respondents, 74.5% (70/94) prefer 
English language; followed by the 16.0% (15/94) respondents who prefer 
Yoruba language; 5.3% (5/94) respondents prefer other languages; while 
4.3% (4/94) of the respondents prefer Hausa language. Figure 6 is the
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chart showing the distributions of the respondents by the language they 
would prefer their children to use in church, mosque and any other place 
of worship.

100.0

90.0

80.0

70.0

60.0 ac  ro
1  50.0

<v
40.0

30.0

20.0

10.0

0.0
Y O R U B A  H A U S A  EN GLISH O TH E R S

Fig. 6: What language(s) do you prefer your children to use in church/mosque/other place 
of worship?

Research Question Two: What are the reasons for the preferred language 
in each occasion of use?

Table 3: Reasons for Language Preference
F r e q u e n c y P e r c e n t a g e

I f  y o u r  p r e f e r e n c e  i s  E n g l i s h  l a n g u a g e ,  w h i c h  o f  t h e  f o l l o w i n g  

a r e  y o u r  r e a s o n s ?

I t  h e l p s  c h i l d r e n  l e a r n  t h e  c u l t u r e  o f  t h e  w h i t e s 2 2 . 4

I t  w i l l  h e l p  t h e m  u n d e r s t a n d  t h e  s u b j e c t  m a t t e r  i n  t h e  f u t u r e 11 1 3 .4

I t  w i l l  h e l p  t h e m  a d j u s t  w e l l  i n  t h e  s o c i e t y 1 4 \ 1 . 1

I t  m a k e s  t h e m  b e t t e r  s p e a k e r s  o f  t h e  l a n g u a g e 5 2 6 3 . 4

O t h e r s 3 3 . 7

I f  y o u r  p r e f e r e n c e  i n  q u e s t i o n  8  i s  a n y  o t h e r  a s i d e  f r o m  E n g l i s h ,  

w h i c h  o f  t h e  f o l l o w i n g  a r e  y o u r  r e a s o n s ?

I t  e n a b l e s  c h i l d r e n  t o  p e r f o r m  i n  t h e i r  e d u c a t i o n 2 1 5 .4

I t  e n a b l e s  t h e m  t o  p a r t i c i p a t e  w e l l  i n  c l a s s 2 1 5 .4

I t  m a k e s  l e a r n i n g  e a s y  f o r  t h e m 7 5 3 . 8

O t h e r s 2 1 5 .4

D o  y o u  w a n t  t o  t e a c h  y o u r  c h i l d / w a r d  i n  E n g l i s h  a l o n g s i d e  n a t i v e  

l a n g u a g e s  ( m o t h e r  t o n g u e ) ?

Y e s 8 8 9 5 . 7

N o 4 4 .3
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For the distribution of respondents whose preference is English 
language in educating their children at the primary level, only 86.3% 
(83/95) respondents chose this option. It can be generally observed that 
majority of the respondents, 63.4% (52/82) feel it makes them better 
speakers of the language; followed by the 17.1% (14/82) respondents who 
feel it helps them adjust well in the society; 13.4% (11/82) respondents 
feel it will help them understand the subject matter in the future; 3.7% 
(3/82) respondents had other reasons; while 2.4% (2/82) of the 
respondents feel it helps children learn the culture of the whites.

For the distribution of respondents whose preference is any other 
language aside from English to be used in educating their children at the 
primary level, only 13.7% (13/95) respondents chose this option. It can be 
generally observed that, majority of the respondents, 53.8% (7/13) feel it 
makes learning easy for them, while 15.4% (2/13) respondents feel it 
enables children to perform well in their education and it enables them to 
participate well in class, among other reasons.

From table 3, it is clearly seen that 95.7% (88/92) of the respondents 
wants their children/wards to be taught in English language alongside the 
native language (mother tongue).

Research Question Three: what are the parents’ perspectives on the use 
of mother tongue in educating their children?

Table 4: Perspectives of Respondents on the Use of Language in Education

Strongly
Agreed

Agreed Disagreed Strongly 
Disagreed

The use of mother tongue helps in 34 49 9 1
developing intellectual skills (36.6) (52.7) (9.7) (1.1)
The use of mother tongue will 39 53 2
increase the child's knowledge about (41.5) (56.4) (2.1)
the totality of the environment.
The medium of instruction used to 64 29 1
teach a child makes him/her 
comprehend easily (68.1) (30.9) (1.1)

Children interact well using mother 25 47 10 4
tongue (29.1) (54.7) (11.6) (4.7)
Children relate better with their 28 45 19 2
peers when mother tongue is used to 
communicate (29.8) (47.9) (20.2) (2.1)

Free flow of communication 56 36 1
between the child and the parents (60.2) (38.7) (1.1)
helps the child to interact well.
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Table 4 wnul
A ttitu d e s  and v a lu e s  are d e v e lo p e d 39 50 4 1
positively through the teaching with
the  u se  o f  m o th er  to n g u e .

(41.5) (53.2) (4.3) (1.1)

When using mother tongue in 27 62 5
p rim ary  s c h o o l ,  it w ill h e lp  in  
promoting cultural heritage of the

(28.7) (66.0) (5.3)

society.
The use of mother tongue in 34 53 6 1
teaching will help the child to 
participate actively in the family and

(36.2) (56.4) (6.4) (1.1)

society.
Pupils speak fluently using the 27 35 29 3
mother tongue better than the use of 
English language.

(28.7) (37.2) (30.9) (3-2)

Pupils speak fluently using English 39 29 20 5
language better than the mother 
tongue.

(41.9) (31.2) (21.5) (5-4)

Permitting the child to speak both 83 10 1
English and mother tongue enhances 
the language development of the 
child

(88.3) (10.6) (1.1)

For the distribution of respondents who think the use of mother tongue 
helps in developing intellectual skills, it can be generally observed that 
majority of the respondents, 52.7% (49/93) agreed; followed by the 36.6% 
(34/93) respondents who strongly agreed; 9.7% (9/93) respondents 
disagreed; while 1.1% (1/93) of the respondents strongly disagreed.

For the distribution of respondents who think the use of mother tongue 
will increase the child’s knowledge about the totality of the environment, 
it can be generally observed that majority of the respondents, 56.4% 
(53/94) agreed, followed by the 41.5% (39/94) respondents who strongly 
agreed, while 2.1% (2/94) of the respondents disagreed.

For the distribution of respondents who think the medium of 
instruction used to teach a child makes him/her comprehend easily, it can 
be generally observed that majority of the respondents, 68.1% (64/94) 
strongly agreed, followed by the 30.9% (29/94) respondents who agreed, 
while 1.1% (1/94) of the respondents disagreed.

For the distribution of respondents who think that children interact 
well using mother tongue, it can be generally observed that majority of the 
respondents, 54.7% (47/86) agreed; followed by the 29.1% (25/86) who 
strongly agreed; 11.6% (10/86) respondents disagreed; while 4.7% (4/86) 
of the respondents strongly disagreed.
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For the distribution of respondents who think children relate better 
with their peers when mother tongue is used to communicate, it can be 
generally observed that majority of the respondents, 47.9% (45/94) 
agreed; followed by the 29.8% (28/94) respondents who strongly agreed; 
20.2% (19/94) respondents disagreed; while 2.1% (2/94) of the 
respondents strongly disagreed.

For the distribution of respondents who think free flow of 
communication between the child and the parents helps the child to 
interact well, it can be generally observed that majority of the respondents, 
60.2% (56/93) strongly agreed, followed by the 38.7% (36/93) 
respondents who agreed, while 1.1% (1/93) of the respondents disagreed.

For the distribution of respondents who think attitudes and values are 
developed positively through teaching with the use of mother tongue, it 
can be generally observed that, majority of the respondents, 53.2% (50/94) 
respondents agreed; followed by the 41.5% (39/94) respondents who 
strongly agreed; 4.3% (4/94) respondents disagreed; while 1.1% (1/94) of 
the respondents strongly disagreed.

For the distribution of respondents who think when using mother 
tongue in primary school, it will help in promoting cultural heritage of the 
society, it can be generally observed that majority of the respondents, 
66.0% (62/94) respondents agreed; followed by the 28.7% (27/94) 
respondents who strongly agreed; while 5.3% (5/94) of the respondents 
disagreed.

For the distribution of respondents who think the use of mother tongue 
in teaching will help the child to participate actively in the family and 
society, it can be generally observed that, majority of the respondents, 
56.4% (53/94) respondents agreed, followed by the 36.2% (34/94) 
respondents who strongly agreed, 6.4% (6/94) respondents disagreed, 
while 1.1% (1/94) of the respondents strongly disagreed.

For the distribution of respondents who think pupils speak fluently 
using the mother tongue, better than the use of English language, it can be 
generally observed that majority of the respondents, 37.2% (35/94) 
agreed; followed by the 30.9% (29/94) respondents who disagreed; 28.7% 
(27/94) respondents strongly agreed; while 3.2% (3/94) of the respondents 
strongly disagreed.

For the distribution of respondents who think pupils speak fluently 
using English language, better than the mother tongue, it can be generally 
observed that majority of the respondents, 41.9% (39/93) strongly agreed; 
followed by the 31.2% (29/93) respondents who agreed; 21.5% (20/93) 
disagreed; while 5.4% (5/93) of the respondents strongly disagreed.

IB
ADAN U

NIV
ERSITY

 LI
BRARY



Parents' Preference for Medium of Instruction and Social Interaction of their Children... 61

For the distribution of respondents who think permitting the child to 
speak both English and mother tongue enhances the language 
development of the child, it can be generally observed that majority of the 
respondents, 88.3% (83/94) respondents strongly agreed; followed by the 
10.6% (10/94) who agreed; while 1.1% (1/94) of the respondents 
disagreed.

Discussion
The findings of the study revealed that a significant percentage of parents 
preferred the use of the English Language medium of instruction in 
primary schools and other social units. This tends to be in line with 
Nluraina and Jibril’s (2011) findings that parents vehemently opted for 
English medium of instruction and interaction, a situation where English 
Language is used as a medium of instruction throughout primary 
education. According to them, parents preferred to take their children/ 
wards to primary schools where English Language is mainly used as a 
medium of instruction. The parents’ preference may probably be as a 
result of their opinion that early exposure of the child to English based 
education may be advantageous for him/her. They Seem to believe that 
English, being a language of wider communication in a multilingual 
setting like Nigeria is more relevant to the child’s education. This has a 
genesis in the belief that the mother tongue is merely limited to the child’s 
ethnic environment unlike the English Language which has international 
acceptability.

The results of the study further revealed that majority of the parents 
were not disposed to the use of mother tongue medium of education and 
the transitional bilingual medium of education in primary schools. This 
tends to corroborate Ene’s (2008) assertion that most Nigerians especially 
the Igbos have a negative attitude towards their indigenous language. 
However, parents’ lack of predisposition to the use of the mother tongue 
medium may be in line with Walu’s (2009) fears of its divisive tendency 
in a multilingual setting like Nigeria.

However, the findings of the study also showed that most parents 
preferred the bilingual medium during primary education. This is a 
situation whereby the teacher teaches in one language and simultaneously 
translates same in a second language. This tends to negate Muraina and 
Jibril’s (2011) findings that teachers preferred the transitional bilingual 
education, a situation where mother tongue is used as a medium of 
instruction for the first three years after which English Language is 
introduced as a medium of instruction from the fourth year. The parents’
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preference could perhaps be as a result of their belief that teaching 
children simultaneously in the first and second language may enhance 
better understanding of the subject matter and prepare them better for 
future academic attainment. They seem to believe that the method will 
help the children to be balanced bilinguals as they may not be 
disadvantaged in either of the two languages.

Also, the findings of this study revealed the perceptions of parents on 
the use of mother tongue as the medium of instruction especially in the 
early years of formal learning. The general finding is that the parents 
interviewed noted that mother tongue has a significant role to play in 
education. This finding corroborated Fafunwa (1978) who established 
through research that the best language for good concept formation at a 
very tender age is the indigenous language.

Conclusion
The findings of the study revealed that most parents preferred the use of 
English language by their children in many settings because of the 
influence of English language in our society. This has however, caused 
many parents to use the language at the expense of the mother tongue or 
the indigenous languages. This trend signals great danger for effective 
learning and the survival of the indigenous languages and if nothing 
serious is done to revive interest in the continued use of the local 
languages, they would die with time. Also, the study has shown that 
parents recognize the role of mother tongue in the education of their 
children but still prefer the use of English language as the medium of 
instruction because it makes the children better speakers of English 
language and gain the benefits it offers.

Recommendations
Parents must endeavour to teach their children, especially pre-school 
children their native languages and use such languages at home. Besides, 
the generality of the Nigerian populace should out of patriotism and 
respect for their own beliefs and values, begin to consciously use their 
language to perform more functions in the society, while also teaching 
their children to do so.

The government needs to make more conscious efforts toward 
encouraging the use of Nigerian languages rather than mere paper work 
and conference talks by Nigerian scholars. This is because even the 
linguists who write and talk about the negative attitudes of Nigerians to 
their language are also often guilty of the same offence. They are guilty of 
not using these languages to communicate with their children at home.

IB
ADAN U

NIV
ERSITY

 LI
BRARY



Parents' Preference far Medium of Instruction and Social Interaction of their Children... 63

There is the need for public awareness that will involve the mass 
media. This is to make people (literate and non-literate) aware of the 
advantages of using and preserving the local languages and the 
disadvantages of not doing so.

Furthermore, the government must now show positive attitude to the 
implementation of her educational policies. The government will also do 
well to promulgate educational policies that will not only make one 
indigenous language, whether mother tongue or not, compulsory at the 
pre-primary and primary level of education, but also make a credit pass in 
that language a prerequisite for admission into secondary school and 
tertiary institutions in Nigeria.
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