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Abstract
The importance of prose literature to the students’ acadent moral lives
is numerous. However, the rate at which students fal shbject at'the
school certificate level calls for urgent attention. Thés led scholars'to
determine the influence of many teacher factors on stsidectiievement
but not many have focused on students’ factors espeitigirose literature
hence this study. The study adopted the descriptive reseasandf the
correlational type. 223 SSllII students of Literaturd=imglish from six
purposively selected secondary schools in Ibadan metropoliee we
respondents in this study. Prose Literature-in-English Achienefest (r =
0.83), Students’ Peer Influence Questionnaire on Prosetiite-in-English
(r = 0.84) and Questionnaire on Students’ Beliefs ab@vtlues of Prose
Literature-in-English (r = 0.83) were instruments used toecbltlata and
data were analysed using descriptive and'inferential &tatiSihere was no
significant relationship between peer influenpe=(-.082, P>.05), students’
belief (3 = -.050, P>.05) and students’ achievement in prose literaftie
two variables jointly explained 7% of the total varianck students’
achievement in prose literature.<The relative couotiiim revealed that none
of the variables was significant, ‘peer influenge < -.073, P>.05) and
students’ belief § = -.021, P>.05).Therefore, the findings cannot predict
which of the variables has the highest or the lowest ibotion. Based on
this, it is concluded that since none of the variables vwgrsfisiant, some
other variables could be identified for students’ underachiew¢ in prose
literature in Ibadan'metropolis.

Keywords: Prose literature; peer influence, students’ hedimdents’ achievement.

Although Literature-in-English is one of the sultget the school curriculum, the value it
adds to life is beyond being an ordinary schooljesttb Literature-in-English encompasses every
aspect of human life. It is therefore not surpgswhen one of its definitions asserts it mirrofe.li
This is because’it reveals everything that hasotevith humans in the manner in which they live.
According to Owoeye, (2003), Literature helps ttagge our awareness of life.

It.objectively touches every aspect of life. Liten@-in-English promotes and protects our
cultural“heritage. Through Literature-in-Englishetreader imbibes the correct types of values and
attitudes-expected to make him or her function agghy, responsible and credible member of a
society as explained in Section 1, subsectiontfie®004 National Policy on Education.

The benefits of Literature are indeed numeroustizsgems most of the students do not know
or appreciate the values embedded in this sulfetttey had recognized these benefits, the rate at
which they fail the subject would have been reduceithe minimum level. This means, the students’
performance in Literature-in-English is poor. Theidence of their poor performance can be
confirmed from the WAEC results below:
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Table 1.1: Performance of Literature-in-English stuents in May/June WASSCE from 2002 to
2013

YEAR NUMBER AND PERCENTAGE
TOTAL TOTAL SAT _OBTAINING GRADE
ENTRY GRADE GRADE GRADE
Al1-C6 D7-E8 F9
2007 381425 357511 133122 130103 82114
37.23%  36.39% 22.96%
2008 406165 384129 160664 140620 72818
41.83%  36.61% 18.96%
2009 421848 401890 160788 154547 61811
40.01%  38.46% 15.38%
2010 399095 376134 138948 145176 75488
36.94%  38.60% 20.07%
2011 462266 440295 184224 180301 73140
41.84%  40.95% 16.61%
2012 504343 481888 194542..153139 114509
40.37% . 31.77% 23.76%
2013 510829 493392 98426, 199653 175503

19.94%  40.46% 35.57%

Source: Research Library, Aptitude Test Developniginision. The West African Examinations
Council Headquarters office Onipanagos

The results from the table above show that stud@etSormance in Literature-in-English
between 2007 and 2013 is not encouraging. Thie@alse, less than 50% of the candidates had
credit in the subject. This means that the pergentd students that could probably use the result t
gain admission into higher institutions of learninghin these years would not be up to 50%. If the
failure persists, our nation is ‘at the risk of Imgvishortage of students studying Law, Mass
Communication, Journalism,~English language, Tlee&lts and even English Education. This is
because the admission requirement for these coisragteast a credit pass in Literature-in-English

Literature-in-English as.a literary work is of tergenres: poetry, drama and prose. The focus
of this study is mainly-on the prose genre of latare-in-English. Prose is the narration of stoithw
straight forward language, either in speech ortenitlt originates from the word ‘prosa’ meaning
‘straightforward’” (Chun, 2014). It uses the langeagf everyday conversation: language of
newspaper, mass‘communication, news and officiapgaes. The language of prose always
communicates effectively with the reader or audéenc

According’to Chun (2014), prose comprises of comeplgrammatical sentences, which
constitutes paragraphs. It is always very easyntterstand the message conveyed in prose because it
is not as complicated as poetry, where languagéeaabstract or esoteric. Prose is a type of wyitin
thatis“not poetic (Ibitola, 2005). Prose Literatim-English has its own independent but conscious
way of writing that differs from conforming to atijerary patterns or rules. Adegoke (2005) defines
prose as a division of literature in which charectere given life- like characteristics but it istn
performed on stage. Prose literature is not meabeé tperformed on the stage like drama. It is nobre
reading and understanding. Omojuyigbe (2005) sagsepis straightforward and its message is
usually conveyed in clear and direct expressionssd”does not confuse its reader with the way it is
written and the way it uses language, it expregsasessage in a simple and direct language. Prose
does not have a specialized pattern of compoditigrihe conventional method of writing essay. This
is supported by Fakeye (2012) who says prose iayawvritten in plain and easily comprehensible
language. Prose is like a spoken or written languegyin ordinary usage, distinguished from poetry
by its lack of metrical structure. Prose has nghdo with measurement of lines like poetry.
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The poor knowledge of the values of prose liteetuas contributed to some of the problems
we have in Nigeria today, for example, culture tiohfethno-religious crisis and mutual distrust.

If prose literature has been used as a tool of mimeocultural competence, these problems
would not have probably arisen. Reading of novel$ short stories will take one round the world,
knowing beyond where one is. It makes one a compieiman being who does not discriminate
against anybody.

Poor performance of the students in Literaturesglish, as revealed in the result'above, is
the concern of this study. One of the contribufagfors to this poor performance is that the sttalen
do not perform well in the prose genre of Literatim-English. The West African Examinations
Council's (WAEC) Chief Examiners’ Report of May/J8015 on prose literature also-supported the
fact that students’ performance in this particuidanre is not encouraging. The report reveals the
weaknesses of the students that contributed to th@dr performance as:.misinterpretation of
questions, violation of instructions, indecipheebindwriting, writing of irrelevancies and failuoe
express answers in good English. Also, the repafrthe WAEC Chief Examiner from 2007-2010
repeatedly revealed that the failure to read tresqibed text by the students is one major factor
responsible for their consistent poor performangerose literature and Literature-in-English agér

In addressing the problem of poor performance osetiterature, lots of studies have been
carried out by researchers but most of them cermtnetéaching strategies that can make the teaching
of Prose Literature-in-English effective. Among shestudies are ‘Gafar 2012, (Effects of explicit
teaching of multiple reading comprehension instancktrategies on students’ achievement in prose
literature-in-English), Akinsulire 2012,(Effects ®arrative text structure awareness of student’s
achievement in Prose Literature), Yinusa 2012, (Tmaxles of reading comprehension instructional
strategies and students achievement in prosetiiter&n’English). Other studies on Prose Literature
in-English are from: Ibidapo 2014, (The effect offfolding instruction on students’ achievement in
prose literature) Paul 2014, (Teacher Charactesisind students’ Achievement in selected Prose
fiction).Researchers also focus on students’ rel&tetors like: students’ knowledge of selectedspro
literary terms, (Oladepo 2012) and students’ atétwo prose fiction, (Olaniyan 2014). Despite the
contributions of these studies, the academic pedoce of students in prose literature and Liteeatur
in-English at large is still not encouraging. Tieplication of this is that, some other variableatth
are yet to be considered could 'be responsiblehfrstudents’ poor performance in prose literature
and Literature-in-English. Two-of such variables:gveer influence and students’ belief about the
values of prose literature.

Peer influence is'the pressure mounted on the/shildent by his/her pressure group. Peer
group refers to the people of the same age gradeg dhings together and in common. Studies have
shown that, influence from peer group could be sones stronger than that of the parents, when
there is a need {0 imake decisions (Arnett, 201tht#&kand Aziz, 2011). Castrogiovanni (2002)
defines peer group as a small group of similar &jdy close friends sharing the same activitiesr
them to havetwandsdo something in common, they poksibly have influence either directly or
indirectly on one another’'s academic performancestMtudents worry about their peers’ reaction to
certain steps-or actions they take. There is tbhezefvery possibility that these same studentsdcoul
be influenced towards their performance in prosgdiure. This is supported by Burn and Darling
(2002) who say that peer influence is an act ofngirey one’s behaviour to meet the perceived
expectations of others. These others expectatiangd cbe such as being studious or having
lackadaisical attitude towards academics. Paug hisd Venesa (2006) are of the opinion that peer-
tutoring often result in academic, emotional andaaains for the students involved. Therefone, t
kind of student a Literature student associateb Wis the tendency of predicting his/her academic
achievement in prose Literature-in-English.

Studies have shown that peer influence is stromglgted to students’ achievement in
Mathematics, Economics, Computer Science, Frendstoly, Chinese, English, Yoruba and
Literature (Khodadady and Zabetipour, 2013; BoucBeamoulle, Djebbari and Fortin, 2012; Akhta
and Aziz, 2011, Carman and Zhang, 2012; Alabi, 2&1@ Adeoye, 2014).However, to the best of the
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knowledge of the researchers, the extent to whighfaictor could predict students’ achievement in
prose literature in Ibadan metropolis has not lwkgarmined.

Belief is what a person thinks about a phenomehothis study, students’ belief is what the
students think about the values of prose literatitiis what they think prose literature and Litera-
in-English as a subject can offer. The value aesttiglaces on a subject will determine how much
effort will be put into the learning of that subjedhis can be supported by Schommer, 1994, who
says belief is discovered to have influence onesital processes and outcomes of learning."Students’
beliefs about a particular subject or aspect ofubjext like Literature-in-English-or’ Prose in
Literature-in-English could determine their acadeperformance in that subject or an‘aspect of that
subject. Sometimes, students may believe that a@arel voluminous and difficult to understand, even
though they have not read more than one text. Bdlief may discourage them from being interested
in reading the prescribed novels and can direatlindirectly affect their academic performance in
prose literature.

Studies have established relationship between stsideelief about different school subjects
and their achievement. Fakeye (2013) examined stsdbelief about English language. Obinali
(2015) examined students’ belief about Mathematakebiyi, (2012) studied students’ belief about
English language.

However, to the best of the knowledge of the redesas, the extent to which this factor could
predict students’ achievement in prose literatarébadan metropolis has not been determined. This
research work therefore investigates how the initeeof peers and students’ belief about the values
of prose literature could predict students’ achieget in prose literature.

Statement of the Problem

Literature-in-English is an important<subject iretkenior secondary school curriculum,
especially its three genres; drama, poetry andeprbl®wever, reports from schools revealed that
students are not doing well in the subject andHilais been traced to their poor achievement in prose
literature. Efforts to address this problem hawkdeholars to work on: teaching style, text diffigu
text unavailability, among others. Despite ‘thederirentions, the performance of students in prose
literature has not satisfactorily improved, therefogling suspicion that other factors could be
responsible. Among such factors are: peer influeard: students’ belief about the values of prose
literature. Studies have shown-that these varigiedict strongly towards students’ achievement in
Mathematics, English language, Economics, Comt@nce, Chinese and French. However, to the
best of the knowledge of.the researchers, the extewhich these variables could predict students’
achievement in prose’literature has not been facaspecially among Literature-in-English students
in Ibadan metropolis. Therefore, this study invgetiés peer influence and students belief about the
values of prose literature as predictors of stuglethievement in prose Literature-in-English.

Research Questions
The following research questions were raised fisrgtudy:

1. What'is the relationship between peer influencesindents’ belief about the values of prose
literature.and their achievement in prose liter®ur

2. What is the composite contribution of peer influerand students’ belief about the values of
prose literature to their achievement in prosediiere?

3. What is the relative contribution of peer influerexed students’ belief about the values of
prose literature to their achievement in prosediteae?

4. Which of the variables (peer influence and studebtdief) would predict students’

achievement in prose literature?

Significance of the Study

This study is significant because its findings vibukvealed the extent to which peer
influence and students’ belief about the valueprofse literature predict students’ achievement in
prose literature. This could then provide solutiorstudents’ problem of underachievement in prose
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literature in particular and also in Literatureknglish. It would also shed light on areas of
professional development needs of literature teacheého are in constant search of improved
performance in literature. The implication of thésthat whenever there is going to be any workshop
for literature teachers, issues like peer influermrel students’ belief would be addressed for
improvement in students’ performance. This studyld@lso lead to the achievement of the objective
for which prose literature is inculcated in thergzulum.

Theoretical Framework

Attribution theory underpinned this study. The thyewas first proposed by Heider (1958)
and was further developed by Weiner (1986). Adtiin theorists assume to determine the reason
why people do what they do, that is, the theolstsbute causes to human behaviour. The theorists
stress the relationship betweeffiort and academiachievementlt is argued from‘the theory that the
outcome of individuals’ behavior can be determir®d both external attributions and internal
attributions

The external attribution is looking at the causeeweénts by.external forces like; families,
friends, teachers and so on. Li Johnson, CoherigWdé, Knowles, and.Chen, (2012) described the
external attributions as those factors that indisld are unable to control While the internal is
looking at the cause of event from the side ofggbeson or persons involved. Elliott, Hufton, Willis
and lllushiin (2005) posited that both internalribtitions and‘external attributions play a role in
affecting individuals’ subsequent behavior

Attribution theory provides a strong foundation tbis study in that the study attempts to
investigate the extent to which internal attriboto(students’ belief about the values of Literature
and external attribution (peer influence) woulddice students’ achievement in prose Literature-in-
English.

Research Design
This study adopted the descriptive research dedigme correlational type.

Population

The population for this study consists of all SSiilidents of Literature-in-English in public senior
secondary schools in Ibadan‘metropolis. Six sesgoondary schools were purposively selected from
the schools in Ibadan metropolis using the follaywniteria:

1. The schools that‘have SSlII students of LiteratnfEnglish who have read the selected text
for this study.

2. The schools.in‘which the principals and teachergwalling to participate in the study

3. The schoals that had presented students for Literan-English examinations at WAEC and

NECO at least/for five years.
A total number.of 223 students participated iis #iudy.

Research Instruments

Three instruments were used to collect data inghidy. Two questionnaires for the students
titled.'Students’ Peer Influence Questionnaire orose Literature-in-English (SPIQPLE) and
Questionnaire on Students’ Belief about the VahifeBrose Literature-in-English (QSBVPLE)'. The
guestionnaires were self-designed and consiste2ZDdfems each, structured along modified four-
point Likert-Scale of Strongly Agree (SA), Agree )(ADisagree (D), Strongly Disagree (SD).
Positively worded items were scored along the sobl 3, 2, 1 for SA, A, D and SD respectively
while the scores were reversed for negatively waiteams 1, 2, 3, 4.The Achievement test was titled
‘Prose Literature-in-English Achievement Test (PLBA It was designed to measure students’
performance in prose literature. It had two sedtigh and B) which covered questions from two
novels which the students had been taught outeofdhr prescribed novels for WAEC and NECO
syllabus for 2015 to 2020.The novels include ongcAh novel and one non-African novel. Section
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A: Questions froniLonely Daysby Bayo Adebowale (African novel) and Section BigStions from
Native Sorby Richard Wright (Non-African novel).

Validation of Instruments

The face and content validity of the instrumentsevdetermined by showing them to
Literature-in-English teachers and language edocatixperts, the corrections made by them were
factored into the production of the final draft. elfneliability of the instruments was determined
through test-retest reliability method using CrastbaAlpha. The index of the peer influence
guestionnaire was 0.83, that of students’ belies @84 while that of the achievement test was 0.83

Procedure for Administration of the Instruments

The researchers were permitted by the selectedbstrauthority to carry out the research
under the supervision of the subject teachers.ifi$teuments were administered to the students, one
after the other. The researchers explained tottlests what they were ‘expected to do. The students
wrote the test and filled the questionnaire. Theiadtration of data for the study lasted six (6)
weeks.

Method of Data Analysis

Data collected were analyzed using descriptiveissied. of frequency percentage, mean,
standard deviation and inferential statistic of Bea Product Moment Correlation (PPMC) and
Multiple Regression Analysis at 0.05 level of sfgrance.

Presentation of Results
The results of the study are presented based @esearch questions.

Research Question 1What is the relationship between peer influenad gtndents’ belief about the
values of prose literature and their achievemeptase literature?

Table: 4.1: Correlation Matrix showing. the Relatiorships between Peer Influence, Students’
Belief about the Values of Prose Literature and thie Achievement in Prose Literature

Mean S.D. R P Remark
Students’ 18.8206 13.5837 1
Achievement
Peer Influence 44.8520 6.1322 -.082 .224 N. S.
Students’ Belief 52.4350 5.9762 -.050 453 N.S.

**Correlation _Significant at p<0.05 level.

Table 4.1 above shows that there was no signific@ttionship between, Students’
Achievement in prose literature and peer influefice -.082, P>.05), and no significant relationship
between Students’ Achievement in Prose Literatate$tudents’ Belief (r = -.050, P>.05).

Research Question 2: What is the composite contribution of peer infloerand students’ belief
about the values of prose literature to their agvigent in prose literature?
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Table: 4.2: Composite Contribution of Peer Influene and Students’ Belief about the Values of
Prose Literature to their Achievement in prose Litgature

R R Square Adjusted Std. Error of the
R Square| Estimate

.08 .007 -.002 13.597:

ANOVA

Model Sum  of| DF Mean F Sig. Remark

Square Squar

Regression 288.721 |2 144.361 781 .459 N.S.

Residual 40674.104 220 | 184.882

Total 40962.825 222

**significant at p<0.05

Table 4.2 shows that the joint or composite eftégieer influence and.students’ belief about
the values of prose literature on students’ actere in prose literature was not significant. The
table also shows a coefficient of multiple corrielat(R = .084 and.a multiple’®f .007. This means
that 7% of the variance was accounted for by thedliptor variables when taken together. The
significance of the composite contribution waseddsit P < .05. The table also shows that the asalys
of variance (ANOVA) for the regression yielded amafio of..781 (significant at 0.05 level). This
implies that the joint contribution of the indepent variables to the dependent variable was not
significant.

Research Question 3What is the relative contribution of peer influeraned students’ belief about
the values of prose literature to their achievenmeptose literature?

Table: 4.3: Relative Contributions of Peer.Influene and Students’ Belief about the Values of
Prose Literature to their Achievement.in Prose Liteature

Model Unstandardized.Coefficienf  Stand. T Sig. Remark
Coefficien
B Std. Error | Beta
Contribution
(Constant) 28.592 8.893 3.215| .002
Peer Influence | -.162 .163 -.073 -.999 | .319 N.S.
Students’ Belief'| -4.739E-02 167 -.021 -.284 | .777 N.S.

Table 4.3 reveals the relative contributions of ith@ependent variables to the dependent variable,
expressed as beta‘weights, viz:

Peer Influencef(= -.073, P>.05), no significant relationship exist

Students™Beliefff = -.021, P>.05), no significant relationship exist

Research Question 4Which of the variables (peer influence and stuslebélief) would predict
students’ achievement in prose literature?

Results from Table 4.3 above reveal the relativetrdmutions of the independent variables,
viz: Peer Influence with a beta weightff -.073 and Students’ Belief of beta weighty-.021) did
not contribute positively to Students’ achievemerprose literature in the study. This means ndne o
the variables could predict students’ achievemeprose literature.
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Discussion of Results

The study investigated how peer influence and stigddelief about the values of prose
literature could predict students’ achievementrivsp literature in Ibadan metropolis.

The result of the study showed that there was gaifgiant relationship between peer
influence and students’ achievement in prose litleea This negates the findings of Bankole and
Ogunsakin (2015) and Khodadady and Zapetipour (2@h® believed according to their studies that
there is significant relationship between peeruiefice and students’ academic achievement. The
result also revealed that there was no significalationship between students’ belief and students’
achievement in prose literature. It is thereforeomsistent with the view of Fakeye' (2013) and
Chemers, Hu and Garcia (2001) whose study revehtdthere is significant relationship between
students’ belief and academic achievement, thobglralationship may be weak, strong, negative or
positive.

It was also revealed that there was no signifiarhposite effect of. peer influence and
students’ belief on students’ achievement in pidseature. This means'when/the two variables are
taken together, they did not have any effect onstindents’ achievement in prose literature. It then
means they cannot improve students’ achievemem.stidy is inconsistent with the view of Akhta
and Aziz (2011) whose study revealed that thes@sificant relationship between peer influence and
students’ academic achievement. It also negategi¢leof Adebiyi (2012) who believed that there is
relationship between students’ belief and acadeitevement.

The findings of the study also stated that neigpeer influence nor students’ belief was
significant. This implies that none of the two adilies contributed to students’ achievement in prose
literature. This result is consistent with the firgk of Alabi (2013) whose study revealed thatehsr
no significant relationship between peer influeand students’ academic achievement.

The result finally showed that peer<influence amadents’ belief did not contribute to
students’ achievement in prose literature. Thislimspthat none of the two variables could predict
students’ achievement in prose literature. Thidifig did not conform to the findings of Tope (2011)
and Burke and Sass (2011) who believed that pef@reirce could predict students’ academic
achievement

Conclusion

It was found from the“findings of this study thaettwo variables (peer influence and
students’ belief about the values of prose litagtwere not good predictors of achievement in @ros
literature. It could be concluded from this stubdgttsome other stronger and more related variables
might be responsible/for_students’ underachieverreprose literature and Literature-in-English in
Ibadan metropolis..Therefore, such variables shbeldocused on in subsequent studies in other to
help the students overcome the problem of pooreaeient in prose literature and Literature-in-
English. This study has however provided a justtfan for the need to shift research focus to other
variables that can influence students’ achievenmeptose literature.

Recommendations

Based on the findings of this study, the follownegommendations are made:

1. Students should be sensitized on the importancetendalues of prose literature in order to
improve' their commitment and attitude to proserditere, Literature-in-English and achievement in
them:

2. Parents and guardians who are really after thendsvaachievement in prose fiction and
Literature-in-English should strive to get themtht required novels and encourage them to read.
3. English teachers should ensure they teach thelesta new vocabulary at every class so that

the vocabulary in the novels they read will notcdisrage them from reading and thereby denying
them of the benefit they would have enjoyed in irguthem

4. Literature-in-English teachers should ensure thairtstudents have read the prescribed
novels before giving them any explanatory notehmmt. This is because, giving them note when they
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have not read the text will discourage them froradieg the text and thereby having shallow
knowledge of the text.
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