JOURNAL OF EARLY

GHILDHOOD &

PRIMARY EDUCATION

KWARA'STATE UNIVERSITY
MALETE, KWARA STATE




JOURNAL OF EARLY
CHILDHOOD AND
PRIMARY EDUCATION

ISSN: 2354-3930

A PUBLICATION OF DEPARTMENT OF EARLY CHILDHOOD AND
PRIMARY EDUCATION, KWARA STATE UNIVERSITY, MALETE,
KWARA STATE, NIGERIA

ALL RIGHTS RESERVED




EDITORIAL BOARD

Editor —In —Chief
Prof. Olaiya Aina
Professor/Consulrant, Early Childhood Education, California State University, Los Angeles, USA¢ Foruer

Provost/Visiting Professor College of Education - Kwara State University (KWASU), Malete, Hlorin,
Nigeria.

Executive Editor
Prof. Mohammed B. Gambari
The Provost, College of Education - Kwara State University (KWASU), Malete, llorin, Nigeria.

Managing Editor
Dr. Folasade R. Sulaiman
Tai Solarin University of Education, [jagun, Ogun State

Associate Editor

Dr. Don Nwosu

Department of Special and Inclusive Education,

Kwara State University (KWASU ), Malete, Ilorin, Nigeria.

Adyvisory Board Members

Prof. Rachel Adeodu Prof. Queen Obinaju

Teacher Education Department Dept. of Early Childhood and Special

Northeastern Illinois University, Chicago Education, University of Uyo, Uyo,
Akwa Ibom State.

Dr. Olusegun Akinbote Dr. Monica Odinko

Early Childhood Education Unit Institute of Education

Department of Teacher Education University of lbadan, Ibadan.

University of lbadan, [badan:

Editorial Board Members

Babatunde Alege

Department of Early Childhood and Primary Education
Kwara State University (KWASU), Malete, llorin, Nigeria

Olabisi Adedigba (Secretary)
Department of Early Childhood and Primary Education
Kwara State University (KWASU), Malete, [lorin, Nigeria.

Rachael O.Agarry
Department of Early Childhood and Primary Education
Kwara State University (KWASU), Malete, llorin, Nigeria.

Usman Tunde Saad

Department of Early Childhood and Primary Education
Kwara State University (KWASU), Malete, llorin, Nigeria



TABLE OF CONTENTS

Exploring Strategies on Conflict Resolution Skills in Early Childhood
Classroom Settings.
Olaiya Aina, Folasade R. Sulaiman, Olabisi Adedigba

& Racheal O. Agarry .
Current Trends in Teacher Preparation for Early Childhood Care and
Education (ECCE) in Nigeria. 16
Esther A. Oduolowu & Joseph Atumba
Integrating information and Communication Technology (ICT) into
the teaching of Social Studies in Early Childhood and Primary
Education. 26
M. F. Oluwagbohunmi

Effects of Two Activity-Based Teaching Strategies, Cognitive Style and

Gender on Achievement in Primary Science. 33
Tolu O. Okoruwa & Olusegun Akinbote

Impact of Early Childhood Education on Academic Performance of

Public Primary School Pupils in Tlorin West L.G.A. of Kwara State,

Nigeria.

Usman T. Saadu & Babatunde A. Alege 43
An Investigation into the Effects of Parents; Socio-Economic Status,

Availability of Story Books and Primary School Pupils. Academic
Achievement in English Language in Akinyele Local Government 52
Area of Ibadan, Oyo State.

Temitayo Ogunsanwo & Agnes Yaria

Parents’ Perception and Attitude towards Television Viewing Habit of

Children. 63
Olusegun Akinbote & Rachael O. Agarry -

Effect of Pre-Theoretic Intuitions Quiz Constructivist Strategy on 71

Pupils’ Achievement in Environmental Education Concepts in
Primary Basic Science in Ibadan, Oyo State.
Oluyemi A. Ogundiwin & Moses A. Awolere




Teachers’ Perception of Assessment in Early Childhood Education in 82
Oyo State.
Monica N. Odinko & Olabisi Adedigba

Homework and Parental Involvement: A Powerful Tool of Learning 91
Olufunmilayo O. SORETIRE

Problems Facing the Implementation of Education for All Goal 1 as 102
Perceived by Stakeholders in South-West, Nigeria.

Felicia ODUNTAN

Early Childhood Special Education Intervention in an Inclusive
Setting: The Significance for Children with Special Needs.

J. O. Olukotun & S. Aderibigbe 117

Effectiveness of ICT-Based Instructional Approach on Students’
Attitude Towards Basic Technology in Ogun State. 123
O.J Akorede & A.L Adefuye

Storytelling and Early Learner’s Educational Development: A Case
Study of an Experiment 132
Nkemdiri. O Adedina

Colour in the Art Education of the Contemporary Nigerian Child.

Rod Adoh Emi & Esther O. Orjinta 143

Functional Early Childhood Education: A Reflection of African 153
Indigenous Education.
Ojoko, Bukola Anike

Examining Child-Parent Relationship as Determinant of
Anti-delinquent Behaviour
Folasade R. Sulaiman 159

vi




Journal of Early Childhood Education and Primary Education

TEACHERS’ PERCEPTION OF ASSESSMENT
IN EARLY CHILDHOOD EDUCATION IN OYO STATE
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Institute of Education Department of Early Childhood and Primary Education
University of Ibadan, Ibadan Kwara State University, Malete, [lorin
Moninique @yahoo.com olabisi.adedigha@kwasu.edu.ng
Abstract

In Early Childhood Education assessment is an issue because of its many roles. To better understand
children’s overall development and monitor their progress through the curriculum and as well
identify children who are at risk of academic failure or who may need special education services,
and for us to assess the value or worth of the programme, assessment is essential. All these
enormous roles are enough rationale for child educators to have right perception of assessment in
early childhood education. This study examined teachers’ perception of assessment in early
childhood education. Descriptive survey method was adopted. Three research questions were
answered and two hypotheses were formulated and tested at 0.05 level of significance. Two hundred
(200) early childhood education teachers from both urban and rural were involved in the study.
Teachers' Perception of Assessment Questionnaire (TPAQ) was used to collect data. Data collected
were analyzed through tables, frequency counts, percentages and mean rating statistical techniques.
Results show that the early childhood teachers do not have right perception of assessment in early
childhood education and that the predominant method of assessment among them is paper and
pencil. Therefore, the study recommended that teacher preparation programmes should include
courses in assessment and child observation, and teachers already in the classroom should be
rrained in the use of purposeful observation, documentation, and analysis of assessment data.

Keywords: Perception, Assessment, Knowledge,

Introduction

Assessment in Early Childhood Education should focus on the total development of the child. It
should entail a variety of strategies to determine the development of individual children. McAfee,
Leong, and Bodrova (2004) define assessment as the process of gathering information about children
from several forms of evidence, then organizing and interpreting that information. In order to make it
meaningful, assessment in Early Childhood Education should be on-going because early childhood is
a dynamic period (birth until eight years) during when a child experiences rapid growth. Thus, for
those working with children at this age level to have valid and reliable information concerning a
child’s development, it would require them to cover every aspect of a child’s development (physical,
social, emotional and intellectual). To achieve this, the teacher is expected to use variety of
techniques and tools to generate information on the child kept under his/her care.
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Assessment 1s more than just testing which is a sample of behaviour or knowledge taken at a specific
time. Testing is one of several components of assessment that appropriately applies systematic
measures of skills. [t measures prescribed body of knowledge and stresses level of mastery of a
subject matter. [t is a sample of behaviour in a particular domain such as literacy and numeracy. In
testing, teachers elicit specific responses from children and the children’s responses are scored in a
numerical fashion. Brewer (2007) submitted that assessment covers a much longer timeframe and
attempts to sample a much broader spectrum of knowledge or behaviour.

Assessment is vital to Early Childhood Education because of the various purposes it serves.
Recommendation from the field and the professional literature indicate that early care’and education
programmes should incorporate into their services, coherent systems of assessment organized to
address the following purposes:

Diagnostic and Screening: To identify possible developmental problems or potential problems in
learning and development so that necessary remediation will be made early in life for positive
developmental and academic outcomes. '

Instructional: To gather information about a child’s performance in order to plan an educational and
developmental programmes that meet the child’s specific needs to improve the quality of their care
and education environment. It allows those working with the child to understand a child’s
competencies and design learning environment and activities that will help a child to grow to his or
her developmental level.

Monitoring: Assessment helps to monitor development of children in the three domains of learning

(cognitive, affective and psychomotor) and risks to development for purposes of ensuring adequate
progress and rule out health-related challenges to normal development.

Programme Evaluatior#% Assessing children in their early years helps the providers to evaluate the
childhcod programmesand provide information and data on programme outcomes for purpose of
programme improvement.

For assessment to be relevant or be regarded as a quality one in Early Childhood Education, there are
some basic principles it should follow and qualities it should have.

® Assessment should bring about benefits for children. Assessments should be tailored
to a specific purpose and should be reliable, valid, and fair for that purpose.

® Assessment policies should be designed recognizing that reliability and validity of
assessments increase with children’s age.

® Assessments should be age-appropriate in both content and the method of data
collection.

® Assessments should be linguistically appropriate, recognizing that to some extent all
assessments are measured of language.

® Parents should be a valued source of assessment information, as well as an audience.
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Culled from National Education Goals Panel (1998)

The children should also be observed in many different situations und uctivities. Using only one

P method may sometimes not give accurate information of the child's level of development.
Assessment in Eurly Education uses various forms of meusuring techniques to ascertain how well u
child has learned a particular behaviour or has ucquired a particular skill, We assess children’s
behaviours, skills, competencies, preferences, interactions strengths progress and needs in un attempt
to better-understand them and support learning and development.

Using multiple windows results in better and more complete information about children (NAEYC:
and NAEC and CDE 2003) and also increases reliability and representativeness (Cronbach, 1990).
Teachers gather information through many ‘windows’- combinations of sources (the people or
records that provide information about children), methods (how iqformation is elicited or collected)
and contexts (setting or situation for appraisal). Different ways of finding out yield distinct pictures
or pieces of information. No one source of information tells everything. One method reveals aspects
of a child’s behaviour that another does not. One content facilitates certain behaviours whereas
another does not. (Mcafee and Leong, 2011) l

= 1 A

Assessment alone does not improve children or programme-just as measuring a child’s height and
weight does not make the child grow, only when it has a purpose and goal it aims to serve or achieve.
This is well confirmed in the NAEYC, (2003) definition of assessment which ‘says assessment is a
process of observing, recording, documenting the work children can do and how they do it as basis
for educational decisions that affect the child including planning for groups and individual children
and communicating with parents. Only when assessment is used to make decisions about individual
children, about curriculum and about programmes we can say it is meaningful and purposeful.

Many reasons can be given for why an early childhood educator needs a good knowledge of
Assessment. For a teacher or a care-giver to provide appropriate activities and experiences to help
the children continue to grow in all areas of development, a good knowledge of assessment is
required. It serves as a basis for teachers to evaluate their teaching practices and relationships with
children and aid them plan appropriate professional development. It also helps to facilitate
communication between parents and teachers so that they can talk about children and programmes in
meaningful ways. Assessment empowers teachers with a good understanding of children’s
performance as well as their own performance and the effectiveness of their programmes which
make them feel confident about their ability to guide children’s learning. Whether it is required or
not required, a good teacher would be involved in assessment, for him to know how well children are
doing and how well he is also doing as well as the effectiveness of their programme. ‘This is a major
part of good teaching so it becomes imperative for a child educator to have good knowledge of |
assessment. Assessment allows us to understand a child’s competencies and design leamning
environment that will help a child to grow to his or her developmental potential. Also, Assessment of
individual children is essential for planning developmentally Appropriate Programmes.

According to Gullo (2006), for an assessment to be regarded as meaningful or of high quality, the
assessment tools must be well designed. The assessment tasks should take the children’s linguistic
and cultural differences into account. The content and the means of data collection should match
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young children’s developmental levels. The result should be used to benefit children rather than label
them or deprive them of their developmental opportunities. The assessment process must value
families and effectively communicate assessment data to children’s parents or guardians.

Statement of problem

Assessment of young children’s leamning and development has not been seen in the right perspective
thus it is most of times mistaken to be the same thing as testing which for a number of reasons is not
adequate to assess the progress and development of children. For a child educator to have a clear
picture of the whole child, he needs records of the child’s physical, social and emotional and
intellectual development which paper and pencil or formal test may not be able to take care of. With
all the important roles assessment plays, can we say the practitioners have the right understanding of
what assessment in early childhood education is really about? Do they have adequate knowledge of
how to conduct a meaningful assessment? To this end, this paper investigated the perception of early
childhood teachers of assessment in early childhood education.

Research Questions

1. What is the child educators’ perception of assessment in early childhood?

2. What is the predominant assessment method of child educators in Oyo State?

3. Do child educators accept that paper and pencil is more appropriate for a child’s assessment
than observation?

Hypotheses
Ho,. There is no significant relationship in educational qualification of the teachers and
their perception of assessment in early childhood education.
Ho,. There is no significant relationship in school location and the teachers’ perception
of assessment in early childhood education.

Methodology

Design
Descriptive survey design was used for the study. This was seen appropriate because the work of the
variables will be manipulated in the course of the study.

Population and Sampling

Practising Nursery and Primary School teachers in both rural and urbanin Oyo State.Simple random
sampling technique was used to select eighteen nursery and primary schools. Care was taken to ensure
that both urban and rural schools were reflected in the study. Thus, to reflect this, three Local
Government Areas, Ibarapa central, Akinyele and Ibadan North were purposely selected. Nine rural and
nine urban nursery and primary schools were selected giving the total of eighteen schools. In all, 200
teachers, 100 from rural and 100 from urban participated in the study.
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[nstrumentation

Teachers™ Perception ol Assessment Questionnaire (TPAQ) was used to generate information for this

study. The TPAQ wus used to collect information on how pre-school teachers perceive assessment of

children in ewly childhood education. This instrument was developed by the rescarchers. The items
were 20 bused on four- point Likert Scule of Strongly Agree (SA). Agree (A). Disugree (D). und
Strongly Disagree (SD) withescoring of 4 .3, 2, and | for positively worded items und 1. 2. 3. and 4 for
negatively worded items. The TPAQ was triul tested on a group of 35 teachers who were hot purt of the
study sample but shared the same characteristics with the selected sample. The reliability.co-efficient of
the instruments was .71 using Cronbach Alpha. Descriptive statistics (frequency and percentages),
inferentiai statistics (t-test and chi-square) were used to analyze the data.

Result
Table 1: Showing the percentage of teachers’ perception of assessment in early childhood

S/ DISAGREE | AGREE
N
PERCEPTION N | % N %
1 | Making the child to write is the best method to know a child is learning 76 |38.0 124 | 62.0 |2
_2 Assessment of children should be on-going 86 |43.0 114 1570 | 4
3 | Assessment should be limited to what a child can do in the classroom 79 1395 121 | 60.5 3
4 | There is no need of confidentiality in children’s assessment 73 1365 127 1635 | 1
5 | Assessment is to monitor children's development and learning 99 1495 101 1505 |19
6 | Only children benefit from assessment 94 (470 106 |53.0 |12
7 | Assessment is used to identify children who may need special help 88 |(44.0 112560 | 5
8 | Teacher/Caregiver should always desire to assess their pupils even when 15
they are not mandated. 95 1475 105 | 52.5
9 | Children should be observed in the natural environment 87 1435 104 (565 | 7
10 | Assessment should be based on a single observation or situation. 88 440 112 1560 | 6
11 | Children can be a good source of information in their own assessment. 92 |46.0 108 | 54.0 |11
12 | A child's use of materials reveals information about several aspects of 13
development 93 |46.5 107 | 53.5
13 | Parents and other adults can be sources of information in assessment of 9
children. 92 (46.0 108 | 54.0
14 | Assessment is necessary to evaluate only the child's Intellectual 8
development 88 |44.0 112 | 56.0
15 | Considering the age of the child does not matter when carrying out 14
assessment 93 |47.0 |[106 |53.0
16 | Assessment report should be kept in school alone. 95 475 105|525 |15
17 | Assessment must cover three domains of children development 96 | 48.0 104 (520 |17
18 | Assessment of children should only state the fact and not interpretation or 9
judgment or conclusion 90 1450 110 155.0
19 | In assessment, the teacher should make sure the information is accurate, 18
trustworthy, fair and free from bias. 99 1495 101 ]50.5
20 | The assessment situation should be non-threatening and supportive 96 | 480 104 | 52.0 16
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Muking the child to write 1s the best method to know a child is lewmng 62.0% . Assessment should
be limited to what a child can do in the classroom 60.5% . There is no need ol confidentiality in
children's ussessment 63.3%. Only children benefit from assessment 33.0%. Assessment should be
based on a single observation or situation. 36.0% Assessment is necessary 10 evuluate only the child's
[ntellectual development 56.0% . Considering the age of the child does not matter when carrying out
assessment 33.0%. Assessment report should be Kept in school ulone, 52.5%

The data in Table | shows that teachers do not huave right perception of assessment in Early
Childhood Education. The percentage of teachers that.

-

u:é;‘;o negative statements.is high.
Table 2: Table of frequency of predominant assessment metfod among child educators

Method Frequency Percentage (%)
Paper and Pencil/Examination 166 83
Observation and Portfolio + 17
Total 200 100.0

It is shown in Table 2 that the predominant assessment method among child educators is paper and

pencil/examination. It can be deduced that observation and portfolios are not commonly used among
child educators as methods of assessment.

Table 3: Do teachers agree that Paper and Pencil is more appropriate for a child’s assessment than
observation?

[tems Frequency Percentage (%) .
Agree 124 62

Disagree 76 38

Total 200 100.0

Table 3 reveals that majority of the teachers agree that paper and pencil is more appropriate for a
child’s assessment than other methods.

Table 4: T-test Analysis showing the significance of location of school on teachers’ perception of
assessment in early childhood education

School Number | X S.D df t- t-critical
Location calculated

Rural 100 .4.440 1.373 1 1.180460 | 6.31
Urban 100 ¥ %90 1.612

Total 200

*not significant at 0.05
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Table 4 shows that the t culculated value of 1.18 is lesser than t eriticul value of 6.31 hence the null
hypothesis is dccepted. Therefore. there is no signilicant difference in the perception of teachers in
the urban and teachers in the rural.

Table 5: ANOVA showing the significance of teachers’ qualification on their perception of

assessment in early childhood education.

Qualification | Number | X S~ w{idf X a E- p-value
calculated | critical | statistics

NCE 9 467 | 141 3 1.116 7.82 0.266 0.850065

DEGREE 140 452 {1.49 :

MASTERS |49 4.69 | 1.53

OTHERS 2 4.00 |2.83

Total 200

*not significant at 0.05

Table 5 above reveals that the y* calculated value of 1.116 is lesser than the ¥ critical value of 7.82
at 0.05 level of significance. Therefore the null hypothesis one is accepted. It therefore means that
teachers’ qualifications do not affect their perception of assessment in early childhood education.

Discussion of Results

The result in Table 1 shows that teachers do not have right perception of assessment in Early
Childhood Education. As reflected in the table, the percentage of teachers that agreed to negative
statements in each of the item outweighed the number of teachers that agreed to positive statements.
Table 2 reveals that predominant assessment method among early childhood education teachers is
paper and pencil/examination 166 (83%). It can be deduced that observation and portfolios are not
commonly used among child educators as methods of assessment. As observed by Wortham (2008)
the reason for this might be because very few teacher preparation programmes offered a course
devoted to assessment in early childhood where teachers can be rightly exposed to detail of how
meaningful assessment can be conducted to monitor a child’s learning and development.

Table 3 also reveals that majority of the teachers agree that paper and pencil that is the traditional
way of assessment is more appropriate for a child’s assessment than other methods. (F = 124 (62%).
This does not agree with the saying of Brewer (2007) that assessment should cover a much longer
timeframe and attempts to sample a much broader spectrum of knowledge or behaviour which paper
and pencil/examination may not be able to take care.

Table 4 shows that location of school does not influence teachers’ perception of assessment.
Teachers in the urban did not report better perception of assessment in early childhood education
than teachers in the rural areas. This result is not in conformity with the submission of Odinko (2007)
where she says that the locdtion of a school whether urban or rural would most likely make the
school acquire different characteristics simply due to the variation among care givers and the kind of
mtellectual developmental opportunities offered in the different environment. Table 5 shows that the
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y~ calculated value of 1 116 is lesser thun the critical value of 7.82 at 0.05 level of significunce:
therefore the null hypothesis one is accepted. It therefore meuns thut teachers™ qualifications do not
alfect their perception of assessment in early childhood education.

Conclusion

Assessiment is continuing to become un integral part to the provision of high-quality early childhood
care ynd education services. Therefore. teachers in this field should be trained in using more than one
source of information when assessing children as this provides a more comprehensive picture of how
well he/she is functioning in all areas of developmental. When assessment occurs reguldely and over
time, there can be more depth and breadth to the information obtained, which provides a more
complete picture of a child’s progress. A practitioner in the field of early childhood education needs
to understand and practise practical assessment and know about assessment partnership with families
and other professionals.

Recommendations

e Teacher preparation programmes should include courses in assessment and child observation.

e Teachers already in the classroom should be trained in the use of purposeful observation,
documentation, and analysis of assessment data.

e Teachers should be encouraged to design an assessment system that will determine children’s
full range of development and learning.

e Teachers and administrators should involve parents in the assessment process in early

childhood schools. They should be kept informed and as well be helped to understand
assessment results.

e Teachers should be encouraged to apply child observation and assessment data to planning
and structuring developmentally appropriate programme.

e Also, there is need for school administrators and all the other stakeholders to make provision
for all that will be needed in carrying out a successful and meaningful assessment of a child.
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